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Guiding principles, assumptions
● We believe all students learn best when effective instructional practices are 
part of the classroom experience. 
○ The goal is not to do service-learning; the goal is to provide high quality 
education.
● Service-learning is an effective pedagogy that impacts students' readiness 
for college, career and participatory citizenship. 
○ While other pedagogies (problem-based learning, experiential, inquiry-
based, project-based) may address one or two of the readiness areas, 
service-learning is unique in that it addresses all three simultaneously.
Policy (e.g., government/institution), practice (e.g., teaching/social 
agencies), and research (e.g., quant/qual/mixed methods) are mutually-
reinforcing enterprises. 
Improvement of all areas is necessary for improvement in any single area.
Stakeholders
A. Practice: Principles & Beliefs 
● Most teachers and parents want students to be good 
people, citizens, lifelong learners, etc.
● The goal is not to do service-learning, but to provide 
high quality, high impact instruction and education.
A. Practice-Examples
There are many different approaches to 
integrating S-L into instruction. Most of these 
are examples from teacher education, but we’ll 
also discuss a few models for young children.
Course-Based Models
● Open—student choice
● Structured—chosen by 
“adults”
● A combination of both of 
these
Practice-Examples
Example of the Student-Led Student-
Choice Model
• Public Achievement at 
Fridley Middle School
Practice-Examples
Example of Structured, Institutionally-
Based Model 
• Tutoring Program at 
Franklin Learning Center 
(Public Library)
Practice-Examples
Program Integration Models
• Certificate or college minor model
• Single-course model
• Multiple-course model
• School district co-curricular model
Practice-Examples
Certificate or College Minor Model
• Providence College
Practice-Examples
Single Course Model
• Seattle University
Practice-Examples
Multiple Course Model
• Augsburg College
Practice-Examples
Augsburg’s 
Model for 
Integrating 
Service-Learning 
into Teacher 
Education
Erickson, J. & Bayless, M.A. (1995). Integrating Service-Learning Into Teacher Education, 
Expanding Boundaries: Serving to Learn, 1, 1. 
Practice-Examples
School District Co-curricular Model
• Minneapolis Public 
Schools
Practice-Examples
A. Practice- Your Views (10mins)
1. How can we create high quality education for 
our students?
2. What will be the most effective way? 
3. Any other questions?
A. Practice--possible action steps
Recommendations
● Reclaim, reframe, re-fund, reignite service-learning in teacher education
● Develop shared definitions of service-learning and service-learning in teacher education
● Improve communication with teachers, administrators, teacher education, faculty, and 
community about the potential of service-learning to meet goals for 21st century learning for 
students
Actions 
● Create a framework for describing effective partnerships, and use social media to collect and 
share stories of exemplary partnerships
● Develop partnerships between teacher education programs and K-12 school systems to provide 
quality clinical education experiences
● Identify a small number of models that illustrate exemplary service-learning pedagogy
● Create a vehicle for sharing a variety of resources and ideas on a regular basis
B. Policy: Principles & Beliefs 
1. All students learn best when effective instructional practices are part of 
the classroom experience. Because service-learning is student-driven, it 
necessarily involves personalized learning experiences for all students, 
regardless of their socio-cultural and academic backgrounds.
2. Policy, practice, and research are mutually-reinforcing enterprises. 
Improvement of all areas is necessary for improvement in any single 
area.
3. Political feasibility must be a concern (if your goals are linked to societal 
advancement it may be easier to get approval); proposals for policy 
improvement are of little value unless they stand a chance of being 
enacted.
B. Policy- Questions 
● What policies address service-learning in 
teacher education?
● What opportunities does the field have to 
expand service-learning through policy?
B. Governmental Policies (A-10mins) 
B1: Government -What can government 
support to promote Service-Learning 
Education? 
What national, state and local governmental 
policies support S-L integration?
B. Governmental Policies 
Governmental policies vary, but usually emerge 
with respect to either mandates and/or funding 
opportunities (carrot or stick?)
What are the Asian experiences with either of 
these?
B. Governmental Policies 
Licensure standards are the other major way in 
which governmental policies impact S-L 
integration into TE. There are no explicit 
licensure standards in the U.S. to support S-L.
What are the Asian experiences with beginning 
teacher licensure standards or licensure 
renewal standards supporting S-L integration?
B. Institutional policies (B-10mins)
B2: Institution-What can the institution support 
to promote Service-Learning Education?  
Higher education institutions also vary widely in 
how they support S-L integration. Two factors 
emerge as key.
B. Institutional policies 
1. Is community service specifically mentioned in the 
mission statement of the institution and how is that 
mission-driven focus reflected in tenure and 
promotion decisions?
2. How is S-L funded? Our research has suggested 
that the most important factor in S-L 
institutionalization is funded support (not grant 
supported).
B.Policy: Recommendations
1. Expand teacher education accrediting requirements and teacher accreditation standards to include 
explicit definitions and examples of high-quality pedagogies, to include service-learning.
2. Expand existing federal Title II of No Child Left Behind (Preparing, Training and Recruiting High-
Quality Teachers and Principals) to include explicit definitions and examples high-quality pedagogies 
to include service-learning.
3. Budgetary set aside for ED, or other countries’ Ministry of Education, to support the development of 
a National Center for Engaged Teaching and Learning within ED to support the development, 
implementation, and sustainability of service-learning based teaching within pre-K-12 schools 
(public, charter, private), institutions of higher education, state departments of education, and 
non-profit organizations
4. Requirement - at state level (in U.S.) - of one course (at a minimum) that uses service-learning as a 
pedagogy in grades 1-5, 6-8, and 9-12 (or in each grade span as appropriate); possible avenues - 
legislation, board policy - would be dependent on states
C. Research: Principles & Beliefs 
● Embrace all forms of high quality research 
● Build on existing work - ground research in theory
● Strengthening the theoretical grounding and cohesive understanding of service-learning
● Have a global perspective
● Support all levels of education enterprise
● Preservice and inservice
● All participants in S-L process matter - administrators, teacher educators, university, community 
partners, funders - all stakeholders
● Pay attention to meet needs of researcher in IHE environment, and their need to report back to / 
provide a service to the relevant audience - i.e. research reported in peer review journals, AND 
respond to target 
● Meets best practice ethics of research
● Replicability? Will the research move the field forward?
● Research needs to close the loop - participants have the right to be debriefed upon request
C. Examples-
Perhaps we could touch briefly on the 
expansion of research on S-L and community 
engagement and what some groups (such as 
IARSLCE) are promoting as next steps?
Quantitative: Experimental: control/comparison
Qualitative (such as participatory research)
Mixed Methods (combinations of designs)
Past Research
● Need to share power relationships between universities and community groups
●  Learn by doing: must have service-learning experiences as part of teacher 
education
●  Teacher education faculty: much of instruction could occur through existing 
courses as themes/subjects, such as in curriculum and instruction course, etc.
●  Cumulative findings on teaching: “despite our best intentions, teachers teach as 
they were taught.” New teachers need to experience service-learning/civic 
engagement in educational settings
●  New teachers need personal service-learning/civic engagement experience as 
initial component of teacher education programs
Research Identified Challenges
Most critical challenges:
● lack of time for teacher educators to plan and implement service-learning
● an already overcrowded curriculum
● lack of alignment of service-learning with faculty roles, rewards, and 
institutional priorities.
 Additional issues: 
● difficulties of arranging successful P-12 and community service-learning sites
● linking service-learning to state and national teacher education accreditation 
standards
C. Research-Your Views
Evidence based research is important to the 
field or not? What can we do in the Asian 
Context? Suggestion & Action? 
C. Research: Recommendations
Opportunities/Needs Recommendations Actions
> 700 English language 
published studies of S-L, > 70 
focus on S-L in TE
Greater dissemination of 
research to wider audiences
Map existing research with 
needs & interests of 
different stakeholders 
S-L draws from many fields of 
study, incorporates a range 
of theories that support high 
quality instruction
Connect premises 
undergirding S-L with 
relevant existing theories and 
conceptual frameworks
Establish annotated 
bibliography that presents & 
describes theories that 
support premises of S-L
Many pedagogies contain 
elements same as S-L; many 
foster similar outcomes
Align S-L to other 
pedagogies;  focus on 
promoting critical elements 
of high-quality S-L
Develop a scan that 
compares practices of S-L to 
other pedagogies that are 
similar to S-L
Responses?
● In what ways - if any - do these plans 
resonate with your experiences in teacher 
education and service-learning?
● How do we engage stakeholders in 
conversations regarding practice, policy, and 
research?
What’s Next?
● Share Call to Action with 
a broad range of 
stakeholders in the U.S. 
and internationally
● Global Summit Service-
Learning in Teacher 
Education?
Slideshow available at...
http://bit.ly/1PMq4Lg
